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Abstract

Universities of technology in Zimbabwe enrol students with various background educational qualifications
for Textile, Clothing and Design programmes. The students are combined and learn in same class resulting
in high students’ failure rate, drop outs, late completion of degree programmes, and poor performance of
graduates. Thus researchers sought to examine curriculum adaptation procedures used to cater for the
students. Post-positivism paradigm in mixed method research approach was adopted for the study.
Interviews with TCD management, document analysis, and questionnaire with lecturers yielded qualitative
and quantitative data. Findings revealed that lecturers employed various uncoordinated methods to adapt
the curriculum content to cater for the students

Keywords: technical and vocational education, Textile, Clothing and Design, diverse academic
backgrounds.

Introduction

Globally universities admit students from diverse backgrounds that include different financial backgrounds,
traditional settings, various disabilities, private and public schools and those with different academic
backgrounds. The universities have an obligation to accommodate all the students in various educational
programmes and ensure that they acquire relevant skills and knowledge (ATF, ILO & UNESCO, 2012;
Charema, 2010; Kimura, 2013). The TVE in Zimbabwe was rationalised in 1990 when it was structured into
five (5) levels which are Pre-Vocational Certificate (PVC), National Foundation Certificate (NFC), National
Certificate (NC), National Diploma (ND) and Higher National Diploma (HND), (UNESCO and ZIMDEF
2005). The HND was equivalent to a general degree which was a technologist grade and was at the sixth
level in the Zimbabwe Qualifications Framework (ZQF), (Nziramasanga, 1999). With effect from 2004 the
polytechnics were able to upgrade technical and vocational education training qualifications to graduate and
postgraduate levels by addition of only one year to the HND leading to Bachelor of Technology ( Honours)
Degree. Currently the institutions of higher learning allow students to move from technical and vocational
institution to the other without losing credits. However, the students get disadvantaged when they join
universities because there is no national policy that guides such movements, (UNICEF & UNESCO, 2005).
The individual departments within universities are given discretion to place students from the TVE
institutions at any level they deem necessary. The students doing Textile, Clothing and Design programmes
are mostly affected in terms of content coverage at the universities considering their various background
qualifications from the various private and government owned institutions.

From the course analysis in Textile, Clothing and Design Training institutions in Eastern and Southern
Africa by Nguku (2013) the TCD programmes lack strong multi- disciplinary skills and application
components, in which critical textile processes are not adequately addressed and there is minimal design
management content. The issue of lacking quality in tertiary education has also been raised by Mawoyo
(2013) who points out that after Zimbabwe’s independence, the tertiary education system focused on
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increasing access to education without paying attention to issues of quality. The provision of Textile,
Clothing and Design (TCD) programmes with regards to students with diverse academic backgrounds in
universities of technology in Zimbabwe has led to various concerns raised by the textile and clothing
stakeholders. The concerns include poor performance of students, high student failure rate, students drop
outs, and late completion of programmes by students. This study therefore sought to examine how the TCD
lecturers adapted the TCD programmes content to cater for the students with diverse academic backgrounds
to engage teaching and learning that is meaningful, relevant and accessible to all the students.

Curriculum content adaptation involves selecting or negotiating topics and activities relevant to students’
lives, backgrounds and future or imagined identities (Hockings, 2010). Respecting and valuing individual
differences means autonomy is given to all students so that they can make choices to pursue their interests
and develop their potential (Anderson & Boyle, 2015; Bhebhe, Dziva & Maposa, 2014). Lecturers should be
capable of making a difference in each student’s learning through quality content instruction that highly
enables them to cater for student diversity (UNESCO & UNEVOC, 2013; Dalton, Mackenzie & Kahonde,
2012).

Universities programmes are designed in-house by the lecturers and they are approved by the national board
(ZIMCHE) that governs the running of all universities within the country. A study by Nguku (2012) within
Southern Eastern African (S.E.A) countries reveals that the curriculum development and review processes
incorporated input from relevant partners and stakeholders and the programmes were benchmarked with
some global institutions although the issue of catering for diverse students was not addressed. A study by
Kamu (2007) established that the designed CAD courses were not adequately addressing specific areas of
apparel design as the courses comprised basic introductory concepts such as Corel Draw, Adobe Photoshop
and Adobe Illustrator reflecting.

A study carried out on student diversity and the Australian Curriculum found out that teachers adjust
curriculum content and teaching and learning strategies according to students’ age and individual students’
needs (Australian Curriculum Assessment and Reporting Authority, (ACARA) (Anderson & Boyle, 2015).
The content adjustment is done by drawing content from the curriculum and emphasizing specific aspects of
one or more of the general capabilities such as teaching targeted literacy or social skills with greater focus
on general capabilities. The approach may result in loss of curriculum integrity due to generalization of the
content aspects which may lead to loss of focus in relation to programme’s learning outcomes. Felder &
Brent (2005) propose content integration technique in which curriculum instructors combine a number of
subjects/ courses into one course. The students acquire basic knowledge in the subjects/ courses in the
combination within a limited time provided for the course, thereby depriving students from acquiring in-
depth knowledge in the subjects/courses. The Pakistan Higher Education Commission emphasizes the need
for preparing Fashion and Design curriculum considering a lot of knowledge, techniques and methodologies
evolving globally, indicating that professionals must keep updated (Ali, 2011).

Other global studies reveal that most universities adapt their programmes’ content into a wide range of
lecturer coordinated programmes aimed at catering for students with diverse academic backgrounds
(Vickers, McCathy, & Zammit, 2017; Stephenson & Rajendram, 2017; Williams & Johnson, 2011; Mather
& Muchatuta, 2011). Such programmes include student pre-assessment, academic development units,
foundation and extended learning programmes, targeted support programmes, peer mentoring and tutorial
support, and in-service training and employment service. The programmes benefit the students although they
require well trained manpower and adequate teaching and learning materials for effective delivering of the
content.

The studies reveal content gaps in the programmes, reflecting the need for curriculum designers to cover up
the missing links to fulfil stakeholders’ requirements. However, catering for diverse students through
curriculum content adaptation impacts on programmes’ design and selection of implementation procedures
by the lecturers. Lecturers’ instruction and content adaptation techniques that attend to students’ learning
styles and needs remove barriers to learning and support individual students to achieve more academically
(Shay & Kilpert, 2013; Rosell & Ondrik, 2013; Block, 2011). In light of this, the study sought to examine
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how the lecturers adapted the TCD curriculum to cater for students with various levels of background
qualifications.

Theoretical framework

Differentiated instruction and cultural capital theoretical frameworks guided the researcher to understand
content adaptation approaches used to cater for students with diverse academic backgrounds in the provision
of TCD programmes at university level. Bourdieu’s (1986) theory of cultural capital base educational
attainment on class inequalities and class reproduction in advanced capitalist societies. In this study, the
class inequalities are equated to students who have various levels of academic backgrounds, denoted by their
qualifications. Cultural reproduction relates to the link between original class membership and the ultimate
class membership and how the link is mediated by the education system (Sullivan, 2002). The university
lecturers should adapt curriculum content to link with the students’ academic background knowledge to
ensure effective teaching and learning among all the students.

The study was also guided by differentiated instruction model by Tomlinson (2005), who propounds that
students learn best when their teachers accommodate the differences in their readiness levels, interests and
academic profiles in curriculum implementation, with the main objective of taking full advantage of every
student’s ability to learn. The model requires teachers to be flexible in their approach to teaching and adapt
the curriculum and presentation of information to students rather than expect students to modify themselves
for the curriculum (Hall, Strangman & Meyer, 2003; Tomlinson, 2003; Wilson, 2012). The framework
informs lecturers on curriculum planning and instruction to ensure all the various qualifications of students
are catered for.

Statement of the problem

The Ministry of Higher and Tertiary Education in Zimbabwe, through universities of technology, is
continuously expanding the provision of TCD programmes despite the challenges that are being faced by the
implementers and the students. Muzenda & Duku (2014), OECD (2009) and most TCD stakeholders raise
concern that the programme implementers have failed to cater for variance in students’ academic
qualifications which has impacted on the performance of students resulting in high students drop outs,
student failure in some courses, and poor performance in other courses in the TCD programmes in
universities of technology. The Financial Gazette (2003); The Sunday Mail (2013) & Coltart, (2012) note
that the performance of most students with qualifications such as NC, “O” level and “A” level (TCD) do not
meet the expectations of industrialists. The textile and clothing stakeholders also raise concern, through
ATF, ILO & UNESCO (2012) and UNESCO & ZIMDEF (2005), that, despite the training received by
university lecturers, it is not clear whether the TCD lecturers are using the delivery strategies that cater for
students’ diversity in the implementation of TCD programmes.

Research questions
1. How do lecturers adapt the TCD curriculum content to ensure that students with diverse academic
backgrounds are accommodated in the programmes?

2. What challenges are faced in adapting TCD curriculum content to cater for students with diverse
academic backgrounds?

Research objectives
The study sought to:

1 examine strategies used to adapt the TCD curriculum content to ensure that students with diverse academic
backgrounds are catered for.

2 establish challenges encountered in adapting TCD curriculum content to cater for students with diverse
academic backgrounds.
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Delimitations

The study was conducted in 2 universities of technology in Zimbabwe that offer TCD degree programmes.
Participants comprised quality assurance directors, TCD deans, department chairpersons, lecturers, and
students from the two universities of technology.

Methodology

Research paradigm

The study adopted a post-positivist paradigm that relies on multiple methods of quantitative and qualitative
orientation as a way of capturing as much of the reality of the study phenomenon as possible (Mackenzie &
Knipe, 2006; Toledo-Pereyra & Luis, 2013). The use of post-positivist paradigm enabled the researcher to
use various methods of data collection instruments that yielded both quantitative and qualitative data
(Cresswell, 2014; Hofstee, 2011). Such combination of approaches neutralizes most of the weaknesses and
biases of the methods and results in obtaining in-depth and comprehensive data that gives confidence to the
researcher’s findings.

Research Approach

The study adopted a mixed method approach which involved use of quantitative and qualitative data
collection and analysis techniques in the same study. The mixed method approach enabled the researcher to
effectively synthesize ideas from respondents on curriculum adaptation strategies used to cater for students
from diverse academic backgrounds in the provision of TCD programmes at universities of technology in
Zimbabwe (Johnson & Christensen, 2011).

Research Design

The concurrent triangulation design was implemented as it uses both qualitative and quantitative data
collection at the same time in order to provide a comprehensive analysis of the study problem (Creswell,
2014). The concurrent approach also provides a basis for triangulation of data as results from one method
(quantitative or qualitative) can help to inform the other method.

Population

The population for this study comprised 2 universities of technology that offer TCD programmes in
Zimbabwe, 2 quality assurance directors, 2 textile and clothing deans, 2 textile and clothing heads of
departments, 70 lecturers, and 240 students.

Sample and Sampling

Purposive sampling technique was used to select participants for this study. Purposive sampling entails
handpicking subjects to be included in the study basing on researchers’ judgment of their characteristics
(Creswell & Clark, 2007; Teddie & Tashkkori, 2009). Two universities of technology were chosen for the
study, 2 Quality Assurance Directors, 2 TCD Faculty Deans of studies, 2 department chairpersons, 36
lecturers, and 24 students comprised the study sample.

Data Collection, Instruments and Procedures

The researcher made use of questionnaire, face-to-face semi structured interviews, focus group discussions
and document analysis to gather data for the study. Face to face semi-structured interviews were conducted
with 2 Quality Assurance Directors, 2 TCD deans, 2 chairpersons and 6 lecturers from the two universities
of technology. Focus group discussions were conducted with 24 students. The students were divided into 3
groups of 8 each, comprising 2 groups from one university and one group from the other university.
Questionnaire comprised open ended and closed questions was used to solicit data from 36 TCD lecturers.
Use of document analysis in this study was aimed at so citing programmes and course outlines’ descriptions,
identification of trends, frequencies and interrelationships between course content and content adaptation
procedures.

Validity, reliability and member checking

In qualitative data, validity was addressed through honest, depth, richness and scope of the data collected,
the participants employed, the extent of triangulation and the objectivity of the researcher. In quantitative
data, validity was addressed through careful sampling, appropriate instrumentation and appropriate
statistical analysis of the data. To ensure reliability for this study, the instruments were edited by the
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supervisor and a group of critical friends that included PhD students and graduates with regard to
readability, clarity, format, ease and adequacy of items. For member checking, the researchers returned to
some study respondents for them to comment on whether the interpreted data were in congruent with their
experiences.

Ethical considerations

Researchers are guided by ethics in their practice. In order to carry out the study, the researchers sought
clearance from University of Fort Hare Research Ethics Committee, Zimbabwe Ministry of Higher and
Tertiary Education, Science and Technology Development, and secured an introductory letter from the
University of Fort Hare to confirm the intention to conduct a study with two universities of technology in
Zimbabwe. The researchers also observed participants’ interest and well-being by ensuring voluntary
participation in the study.

Data Analysis

The collected data were analysed quantitatively and qualitatively respectively. The issues arising from the
questionnaire, interview, focus group discussions and curriculum documents were analysed concurrently to
address the main research question (Cresswell, 2013).

Results and discussion

In response to the question on how lecturers adapted TCD curriculum content to cater for students with
diverse academic backgrounds, twenty (55.6%) lecturers indicated that they adjusted the quantity of content
aspects in order to cater for students with diverse academic backgrounds. Another 55.6% (20) of the
lecturers said that they catered for the students by adapting the ways instruction was delivered to students.
Eighteen (50%) lecturer respondents noted that they adjusted the level of individual assistance in catering
for students with diverse academic backgrounds. However, considering the large number of students per
class in TCD provision, individual attention would require more time and adequate resources. Seventeen
(47.2%) lecturers said that they adapted the curriculum content by drawing content from the programme and
emphasizing specific aspects to cater for the students. In this view, the specific aspects of the content that is
selected requires thorough attention as the students have unique knowledge gaps because of their diverse
academic backgrounds. Seventeen (47.2%) lecturers noted that they adapted the time that is allocated to
tasks during lessons to accommodate the students. The other 17 (47.7%) lecturers indicated that they
adapted the skill level, problem type and rules on how students approached the content. Ten (27.8%)
respondents said that they adjusted the student output to meet the needs of the students. Twenty-five percent
(9) of the lecturer respondents indicated that they adjusted student participation. Six (16.7%) lecturers said
they adjusted the programme content by equivalent qualification level. The other 16.7% (6) noted that they
alternated outcome expectations of the programme to accommodate students with diverse academic
backgrounds. Three (8.3%) lecturers indicated that they substituted curriculum content in order to cater for
students with diverse academic backgrounds. One respondent noted that he/she allocated more time to
teaching the fundamentals and preliminary knowledge for the programme. The other one mentioned that
teaching students with common challenges separately was the technique that he/she employed to cater for
the students with diverse academic backgrounds.

Most respondents indicated that they adjusted the quantity of content aspects and adapted ways in which
instruction was delivered to students. Adjusting quantity of content may benefit some students and
disadvantage other students at the same time. When a lecturer adjusts content by removing some concepts,
the students who may not have learnt the concepts before, may not benefit since they lack exposure to
background content knowledge in the concepts. If the lecturer enriches the content, those with strong
background knowledge benefit since they easily cope with the enrichment. Those students who have not
covered the basic concepts before may not effectively cope with the enrichment as they do not have basic
knowledge about the planned content. However, a combination of different adaptive techniques may benefit
students with diverse academic backgrounds.

The interview respondents gave their views on how the lecturers adapted the TCD content to cater for
students with diverse academic backgrounds, and these are presented next.
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The quality assurance directors commented that the lecturers adapted the programme content by breaking it
down into courses and course outlines that reflect breakdown of content from simple to complex, and by
having the core courses such as Chemistry and Physics with introductory content first. Their responses are
captured in the statements below.

QAD1 said that:

When the content that has been consulted first is packaged into course outline, the course
outline spells the content level, the gradual development of the content level which originates
from lower level to higher level covering all the levels. The skills they do should match the
content levels.

The faculty deans of studies argued that the programmes’ content should not be adapted. They advocated the
adaptation of teaching and learning methodologies to suit the diverse students’ needs. FD2 echoed the same
sentiments as QAD2 who commented that they have broken programmes in such a way that they have
simple courses with general content taken by all the students in first year.

FD1 pointed out that:

That will be the issue of methodology because the content the programme is supposed to
provide for should be there whether a student is deficient in what or that. This is what our
competencies are in terms of our graduate. It’s a student who knows 1, 2, and 3 from the set
content. But what should vary from class to class is the methodology used by lecturers. The
students can be assisted through tutorials by academics. These tutorials need to be turned a
little bit to the lighter side of 12 students per class since there are very large classes of 30 to
50 students.

DC1 agreed with QAD1 and FD2, but DC2 further revealed that they adapted the programmes content at
regular intervals to meet global technological advancements.

DC2 outlined that:

Adapting content with us is an ongoing process because we want to meet new developments
in technology. Every 3 years, we do curriculum review.

The lecturers commented that they taught from the simple content to complex and employed mixed ability
grouping in order to capture attention of all the students and also assist those in need during extra hours.

TCDL1 argued that:

I don’t do anything to the programme. The programme encompasses everyone, but when it
comes to, like when you are talking of catering for those other students, it’s up to me now to
give them extra tuition and sometimes | settle for tutorials, taught up lessons and also, | give
them time to consult either me as the lecturer, other students or even other lecturers in the
department. They can also get something like clarification of some issues not clear to them.

TCDL2 explained that:

When | offer my lectures, | try to like open up more for those who have unique backgrounds
and also another way would be telling students, especially those lacking crucial core
knowledge, give them areas to read on as a way of catering. Then the other way is peer group
presentations. When you constitute the groups, you try to spread them to make sure each
group has students who are well experienced and those who have little knowledge in the area
for cross pollination of ideas, especially with those who have little knowledge in the area.

TCDL3, TCDL4, and TCDL5 agreed with the above lecturers that they start to teach basic concepts from the
known to unknown.
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TCDLS6 elaborated that:

Yes, we adapt the content like | have explained earlier on. The intention is not on removing
other content which they have to cover. It’s additional of some of the content. We add some of
the things that would have been taken for granted.

Most of the interview respondents’ responses confirm most of the lecturer respondents’ view that the
lecturers adjusted teaching methodologies in order to cater for students with diverse academic backgrounds.
However, most of the questionnaire lecturer respondents indicated that they also adjusted the quantity of
curriculum content to cater for the diverse students; a view that was not shared by the faculty deans of
studies who argued that the content was not supposed to be adjusted because the programme content had set
competencies for the graduates that should not be adjusted. Adaptation of curriculum content by curriculum
implementers enables them to reach the capability of every student in classes comprising students from
diverse backgrounds, for effective teaching and learning. The study findings indicated that there was a
contradiction between the faculty management team (quality assurance directors, faculty deans and
chairpersons) and the curriculum implementers (lecturers). Since the lecturers indicated that they lacked
knowledge on how to deal with students’ diversities, the adjustment of content by selecting specific content
and skills could be attributed to that training deficiency among the lecturers, which may have a negative
impact on TCD graduates as the students may end up lacking relevant knowledge and skills required in the
textile and clothing industry. The TCD managers’ opinion, is in agreement with Rosell & Ondrik (2013) and
Mather & Muchatuta (2011) who say that when lecturers make adaptations, the programme should maintain
the same learning outcomes although the learning goals, expectations, presentations, materials, assistance
and environment may vary.

Other global studies reveal that most global universities adapt their programmes’ content into a wide range
of lecturer coordinated programmes such as student pre-assessment and academic development units aimed
at catering for students with diverse academic backgrounds (Vickers, et al., 2017; Stephenson & Rajendram,
2017; Williams & Johnson, 2011; Mather & Muchatuta, 2011). However, the current study’s findings show
that only one support programme (offering tutorials) was implemented by the two universities of
technology, which could not adequately cater for students’ diverse needs. The respondents commented that
the tutorials were not effective as they were carried out with large classes in which most students’ needs
were hardly met.

The lecturer interview respondents’ view that it was up to them to help those students who needed assistance
as they had other things to attend to, reflects that the TCD management team was not much concerned with
the teaching and learning of the students who joined the TCD programmes from diverse academic
backgrounds. The management’s lack of concern is also shown by the way the timetable was designed as the
curriculum implementers were not afforded time to assist the students. Since the curriculum adaptation
approaches employed by the lecturers were different from lecturer to lecturer as indicated by the study
results, it shows that the TCD management were reluctant to foster and monitor effective curriculum
adaptation procedures for the benefit of all the TCD students from diverse backgrounds. However, Saraceno,
(2014) and Hansen & Mastekaasa (2006) argue that students’ capital (various academic backgrounds) may
be utilized by the universities by enabling them to resource the departments with relevant current
technological equipment and manpower that may assist the lecturers to design and adapt TCD subjects’
content to enhance teaching and learning of the students.

The curriculum recipients (students) were asked to put across their views on whether the content was
adapted to meet their diverse needs or not.

SFG2 said that:

The programme has background knowledge, no matter where you are coming from or what
you have done. It begins with Introduction to Design and the like. However, there is need for
the lecturers to keep updated on the internet and maybe do exchange programmes so that
they are up to date with technology, be it new information, theoretically or practically. There
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is need for lecturers to do extension programmes as well for them to present up to date,
relevant information.

Most of the students shared the same sentiments with the interview and questionnaire respondents, that the
programmes’ content is structured from simple to complex, from introductory courses to those that are
challenging. However, what is simple to some students may not be simple to other students as their
background qualifications are different. The study results shows that there was need for further adaptation of
curriculum content to meet the needs of the students. The students further argued that the lecturers lacked
knowledge in advanced technology and skills in the TCD field and in curriculum delivery (which encompass
curriculum adaptation). Integration of technology in planning teaching and learning is relevant as most
teaching and learning Information Communication Technology (ICT) packages facilitate varying of content
adaptation procedures. Variation of adaptation procedures enables lecturers to cater for different learning
styles and learning needs among students from diverse backgrounds. Tomlinson (2005) differentiated
instruction model requires lecturers to be flexible in their approach to teaching and adapt the curriculum and
presentation of information to students instead of students having to modify themselves for the curriculum.

Challenges encountered in adapting curriculum to cater for the students.

Most of the lecturers (35, 97%) faced challenges of shortage of resources to cater for the students, 34
(94.4%) lecturers said they were facing problems in designing accommodative strategies and in adapting
subject content to meet the needs of the students, because they lacked knowledge on strategies for catering
for diverse students and that they did not have adequate TCD subject content knowledge. Thirty (83.3%)
lecturers indicated that they had problems of high student to lecturer ratio which prevented them from
attending to all the needs of the students during the lessons. Twenty-five (69.4%) lecturer respondents
reflected that they were experiencing problems of working extra time outside the timetable in order to assist
the students to cope with university content as well as background content in the TCD field. The other 25
(69.4%) lecturers said they had problems in motivating the students who lacked background exposure to
TCD subjects’ knowledge and skills since most of those students quickly lost hope and focus. Twenty four
(66.7%) lecturer respondents noted that they had challenges of inadequate manpower in the form of
lecturing staff, teaching assistants and technicians. Twenty (55.6%) lecturers indicated that they were
worried by the wide performance gaps among the students, drop outs, and absenteeism. The respondents’
views reveal that they were mostly affected by inadequacy of resources and lack of knowledge on how to
deal with student diversity at the two sampled universities that offer TCD programmes. These challenges are
critical because resources and continuous staff development enhance students’ interaction with subject
content and skills as they pave way for optimum teaching and learning among the students.

The interviewed respondents revealed that
QADL1 said that:

Basically we do not have resources. We critically need resources, such as ICT learning
packages to virtualize teaching and learning processes, and to cater for the diverse students.
Pacing of lessons and timing of the end period of projects is very difficult in poorly resourced
learning environments. Some students do not get to optimum achievement due to the time
issue. Lecturers work overtime going up to 20 hours instead of 8 hours a day.

TCDLS3 said that:

The other critical challenge is on aligning curriculum content to suit the different
backgrounds of students. We do not have enough resources such as physical infrastructure
and teaching assistants to cater for the students with different academic levels. The lecturing
staff has limited knowledge on how to cater for the students with diverse academic
backgrounds. There is lack of support from the university management and administrators
for the TCD departments.

The study found out that there were various challenges experienced in adapting the TCD curriculum to cater
for students with diverse academic backgrounds. The challenges included lack of knowledge to adapt the
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curriculum in order to cater for student diversities and little subject content knowledge among lecturers,
inadequate university support, high lecturer-student ratio, inadequate teaching and learning materials,
shortage of manpower, and inadequate time to attend to student diversities in order to achieve learning
outcomes. The study finding of inadequate resources within the sampled institutions is in line with Masuku
& Muchemwa (2015) observation that universities in Zimbabwe were poorly resourced in teaching and
learning resources such as infrastructure, materials and human resources. The findings of the studies in other
African countries also point to the same issue of inadequacy of resources across most university institutions
(Nguku, 2012, 2013; Olasumbo & Toyin, 2009). Fry et al. (2009) argue that the student increase in numbers,
internationalization of tertiary education and a wide increase in students’ educational experiences have
placed pressure on institutional resources. The study findings revealed that the challenges may be solved
through regular staff development focussing on catering for student diversities in university programmes’
provision and availing of relevant support services by the institutions.

Conclusions

The findings of the study revealed that the lecturers adapted the TCD curriculum content using various
methods due to their commitment to their work as there was no policy to govern curriculum adaptation
strategies used to cater for students with diverse academic backgrounds in the provision of TCD
programmes at university level. The study established that the lecturers faced challenges in adapting the
programmes’ content to cater for students with diverse academic backgrounds. The challenges experienced
were inadequate time to attend to individual students, difficulty in planning and managing lesson activities,
inadequate teaching and learning equipment and materials, not enough infrastructure, high student-lecturer
ratio and inadequacy of lecturers and support staff like technicians, tutors and teaching assistants.

Recommendations
Basing on the findings of the study, the researchers recommend that:

e Universities in Zimbabwe, in collaboration with higher education policy makers, should come up
with programmes provision policies that guide the higher education institutions in catering for
students who enter universities with diverse academic backgrounds. This will enable the institutions
to provide appropriate support and guide lecturers to come up with relevant curriculum adaptation
strategies that fully address the needs of the students from diverse academic backgrounds.

e University institutions should support and organize staff development programmes focusing on
updating lecturers’ subject content knowledge and skills, and pedagogical content knowledge and
skills to cater for students from diverse backgrounds.

e The TCD departments should initiate collaborative activities with industry, curriculum development
boards and other institutions that offer similar programmes and those that prepare students for
university education. This enables the development of programmes that link each other in content
progression up to university education level.

e There should be interactive participation of all members of each TCD department, students and
university management team to design effective programmes adaptation procedures to cater for
students who enter university education from diverse backgrounds.
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